
































developmental areas, including the recently mandated Body Mass Index (BMI) screening. State-funded public
district preschoot programs and home visiting programs are required to use the Ages and Stages Questionnaires:
Social Emotional (ASQ:SE) each year, and up to twice yearly for children with disabilities, ages birth to 5 years.
ASQ:SE results are reported 1o the State, allowing analysis of results at the district and State levels. Most
programs are required to refer children for additional assessment or services by appropriate professionals in
health and developmental areas based on the screening results within 45 to 90 days of the screening. Formative
Assessments State-funded programs in public district preschocls are required to use and report the results of the
Get It, Got It, Go (language and literacy progress monitoring tool) twice yearly, while Early Intervention Pant C
IDEA programs are required 1o use the Bayley Scales of Infant Development, Battelle Developmental inventory,
Early Leamning Accomplishment Profile, Hawaii Early Leaming Profile, and Assessment Evaluation and
Programming System tools for initial and ongoing assessment of children’s development. SUTQ, Head Start, and
Early Head Stari, are required to use research-based formal and informal assessment tools, but programs have
the option to select which tools to use. Ohio’s Part B and C of IDEA programs (preschool special education and
early intervention) are required to use the Early Childhood Outcomes Summary Form (ECOSF) twice yearly (fall
and spring) to document the progress of children with disabilities in each of three categories (Positive Social and
Emotional Skills, Acquiring and Using Knowledge and Skills, and Taking Appropriate Action to Meet Needs). The
ECOSF resuits for children in Parts B and C of IDEA are reported to the state. Curriculum-embedded
performance measures are required to be used in an ongoing fashion for most Early Learning and Development
programs. Curriculum embedded performance measures must be aligned with the Early Learning and
Development standards, research-based, and comprehensive. Finally, the KRA-L is required to be administered
to all kindergarten students annually and informs teachers of the status of children’s language and literacy skills at
kindergarten entry. Measures of Environmental Quality State funded programs in public district preschools are
required to conduct annual teacher observations, which may include the use of Measures of Environmental
Quality, such as the Early Childhood Environment Rating Scate (ECERS). In addition, Step 2 and Step 3 programs
in SUTQ are required to complete a self-assessment using the Environmental Rating Scale appropriate to the age
groups addressed. Home visiting programs also use the Home Observation Measure of the Environment and
Nursing Child Assessment Satellite Training Checklist. Measures of the Quality of Adult-Child Interactions
State-funded programs in public district preschools and SUTQ Tier 2 and Tier 3 programs are required to engage
in an annual self-assessment process. This includes use of tools such as the Classroom Assessment Scoring
System {CLASS) and the Early Language and Literacy Classroom Observation tool {(ELLCO), where programs are
required to observe early childhood educators within their own programs. 1. The State of Chio will collaborate with
the State of Maryland on: a. Development of a Pre-kindergarten and Kindergarten Formative Assessment for
children 36 to 72 months of age, and a new Kindergarten Entry Assessment that will include all essential domains
of school readiness (includes sccial-emotional development, approaches to leaming, physical development,
language and literacy, mathematical thinking, scientific thinking, social studies, the arts). b. Development and
implementation of professional development on the administration and use of the assessment. c. Development of
a technology framework and infrastructure to support the ongoing tools and supports for the Formative
Assessments and Kindergarten Entry Assessment. 2. Research and recommend the Environmental Rating Scales
(ERS) and the CLASS for measures of environmental quality and quality of adult-child interactions respectively as
part of SUTQ verification process for determining quatity ratings. 3. Expand and refine formative instruction
modules for early childhood educators of children, birth to kindergarten entry, to promote use of data-driven
instruction. 4, Create a Birth to Kindergarten Entry Professional Development Support Systern (BKPDS) to build
the capacity of early childhood educators in the areas of standards, assessment, and formative instruction. 5.
Create an early childhood ELL advisory group to research and make recommendations particularly around
assessment and use of assessment to inform instruction for ELL students, and create professional development
through the BKPDS that addresses the needs of young ELL students. Madifications to the CAS will include the
requirement that all publiciy funded early leamning and development programs participating in SUTQ will use the
formative assessment developed in collaboration with Maryland for ages 36 to 60 months. The State of Ohio will
provide professional development that will include assistance for educators in using the following criteria to select
tools: understanding of assessment purposes matched to intended use; identification of the population for which
the assessment is spacified (addressing the State's Children with High Needs children in particular); assessing
technical adequacy to ensure that results are reliable, valid, and fair; and understanding the administration,
scoring, and use of resulls. To address this area of professional development aleng with support for standards
and effective use of assessment, there will also be a focus on the Birth-Kindergarten Professional Development
System (BKPDS)to build the capacity of early childhood educators. Mental Health Consultants, o promote
social-emotional development through standards and assessment from birth to kindergarien entry as well as,
Health Promotion Consultants topromote physical well-being and health through standards and assessment from
birth to kindergarten entry, In addition, the ELL advisory group would make recommendations to the State of Chio
regarding appropriate 1ools and approaches for assessment of ELL children. These recommendations would be
incorporated into professional development programs that would be developed and delivered by a small group of
State experts in instruction for young ELL children. For screening measures, the BKPDS will provide information
and training on the purposes and uses of screening tools in the required domains for heaith and developmental
areas within the first 45 to 60 days of entrance into the program. For the formative assessmenis being developed
in coltaboration with Maryland, both States will collaborate to develop professional development for understanding
and using the new Pre-kindergarten and Kindergarten Formative Assessments and the Kindergarten Eniry
Assessments. Both States will work together to develop the professional develcpment that certifies the reliability of
educators’administration of the assessments, Training on the use of the new formative assessments will begin in
spring of 2014 for early childhood educators of publicly funded programs in SUTQ. For measures of environmental
quality and quality of adult-child interactions as part of the SUTQ protocol for verification, Ohio’s High-Quality Plan
for Supporting Comprehensive Standards and Assessments includes a component to provide training for state
staff and regional professional development providers on the use of ERS and CLASS for verification, validation,
and technical assistance. Throughout its professional development system, Ohio will incorporate face-to-face
training, as well as a flexible assortment of technology-supported, Web-accessible tools to support training. Key
components of the professional development and training system are as follows: Use of train-the-trainers model.,
Development of Web-based training, Development and distribution of online information resources (and/or DVD
resources for rural areas with limited broadband access), Implementation of ongoing coaching and technical
assistance. An early childhood ELL advisory group will be convened beginning in Year 1 of the grant and continue
10 Year 4 to particularly focus on assessment of and use of assessments for support of young ELL students in the
classroom. The BKPDS will use the recommendations to develop professional development focused on
assessment to address the needs of ELL students. The formative assessments for 36 to 60 months will be
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standards for children, programs, practitioners, services, professional development, and funding. Step Up To
Quality, Ohio’s Tiered Quality Rating and Improvement System, strategically leverages and builds the capacity of
both private and public programs through common standards, program supports and incentives for quality
performance. SUTQ's comprehensive program standards are aligned with the state’s early leaming and
development guidelines. Increasing the likelihood of success, Ohio’s reform agenda builds on SUTQ's track
record for increasing the number of high quality programs, encouraging programs to serve more High Needs
Children, and increasing the number of parents of High Needs Children choosing high quality programs. Key
activities include: 1) Adding 2 tiers to the rating scale, 2) Continuing tiered reimbursement rates linked to quality
levels, 3) QAA incentive awards, 4) Free training and T.E.A.C.H. Scholarships for staff in participating programs,
and 5) Targeted technical assistance for programs serving High Needs Children, and 6) Studying eliminating
parent co-payments for CCDF subsidies. The state’s choices of Focused Investment Areas propose significant
improvements for increasing program quality and outcomes for High Needs Children through strategic
enhancements and additions to existing programs, policies, infrastructure and financlal resources. For
“Developing and Using Statewide, High Quality Eary Leaming and Development Standards,” (C)(1), Ohio will
revise the state's standards to incorporate health and mental health promoticn and family engagement. Their
participation In SUTQ will promote Early Leaming and Development Programs’ understanding and commitment to
the Early Learmning and Development Standards across all sectors. A proposed change in statute 1o license small
family child care homes, revisions in SUTQ to include these providers, and moving all state funded programs to
SUTQ will significantly Increase the number of programs exposed to the Early Learning and Development
Standards through pariicipation in SUTQ. Their ambitious and well-developed plan for Supporting Effective Uses
of Comprehensive Assessment Systems, (C)(2), involves a collaboration with Maryland to develop a
Comprehensive Assessment System (CAS). All programs receiving public funding will be required to use
formative assessments and enter child data into the system. The CAS will include: 1) a new Pre-Kindergarien
and Kindergarten Formative Assessment System, 2) a Kindergarten Entry Assessment to inform practice in K-3
and policies for systemic improvements, 3) a technology framework to provide online supporis and tools for
teachers, and 4) professional development to support the administration and uses of the assessment tools. A
particular focus will be on appropriate assessment to support ELL children. For “Developing a Workforce
Knowledge and Competency Framework and a Progression of Credentials™ (D)(1), Ohio has a credible plan to
engage post secondary institutions, faculty and other professional development providers in aligning credentials,
degrees and hourly training in a coherent progression based on Ohlo's Core Knowledge and Competency
Framework (CKC). Ohio responded to both (E){1) Understanding the Status of Children’s Leaming and
Development at Kindergarten Entry, and (E){(2) Building or Enhancing an Early Leamning Data System to improve
Instruction, Practices, Services and Pdlicies. Ohio has a well-developed, credible plan to collaborate with and
Maryland on developing a CAS. The system includes formative assessments for pre-kindergarten through
kindergarten and a comprehensive Kindergarten Entry Assessment. Ohio’s State Plan provides credible details
on how they will meet the Essential Data Elements. Revisions to the SUTQ data system and the Eary Leaming
Data System will make it passible to collect child-level assessment data for programs participating in SUTQ
through a web-based sysiem. Using this data, State Agencies, Early Leaming and Development Programs and
early childhood educators will have information on child progress on a timely basis to improve care and
instruction, The CAS will also focus on appropriate assessment and methods for children with disabilities and
English Language Leamers, The state’s comprehensive reform agenda capitalizes on this Race to The Top
opportunity to build a coherent, comprehensive early childhood system accountable for ensuring that all children,
Including High Needs Children, enter kindergarten ready to succeed. Ohio meets the RTTT Absolute Priority.
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Chio has many goals and aclivities identified to meel their absolute priority. The plan is comprehensive and
cohesive in pulling together the many components (Comprehensive Data System, updating and expanding the
current TQRIS, developing a formative assessment, etc. What is esstential to the success of this plan is Ohio’s
history of past legislation in early childhcod and the current governance 1o support the goals and activities
identified in the High Quality Plan. Areas thal are weaker in this plan and need more discussion include: the use
of mental health consultants and a betler discussion of how these professionals will be integrated into the overall
project, This group of professionals has access to high needs children and their contributions are essential to the
success of many components of this project (increasing participation of family child care facilities, development of
standards, etc.) More information on the management and oversight of this group of professionals is not
presented with any spacificity in the plan. There is also a lack of discussion on the family child care group. This is
historically a group of providers and the children in their care who are not generally participants in such systems
other than acquiring basic licensing. This proposal is not specific enough in discussing how these providers will
be approached. There are two problems to the plan to work with these groups that was not thoroughly discussed:
wailing for a statute to be passed before such centers will be rated in the system; and the low expectation of 6%
of the family child care centers to be rated by 2015. While Chio has demonstrated commitment from various
agencles across the slate but only two state agencies are assuming leadership on the projects. While other
agencies will be participating there is no tasks identified that the Department of Mental Health, Department of
Heaith, etc. are not in leadership roles. Finally, Ohio does not discuss its efforts to work with institutions of higher
education indepth. The poor retumn rate from these institutions regarding the alignment of the curricutum to state
standards was not discussed fully discussed. There were no new strategies presented in the discussion that
indicated that Chio is not going to change their strategies to engage four year institutions in the project. Chio can
be a model for other states as it has demonstrated and provided evidencae to its proposal. Chioi has in place a
strong governance system, a well balanced stakeholder structure, a strong background and strong experience in
developing developing a sound early childhood system that promotes school readiness among children with high
needs.
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qualily rating, and improvement system » Comprehensive Assessment Sysiem 1o measure progress in achieving
resulls + and Strong privale seclor and communily engagement, The collaboration with the State of Maryland {o
create a new Kindergarten Eniry Assessment {KEA) is also commendable.
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